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Statement of Teaching Philosophy

Education is a practice of freedom, liberating the student from 
whatever binds them in early life. Education, then, is not just a destination; 
it’s a path. Education is about teaching students how to think critically 
and creatively, how to analyze and synthesize (as difficult as it may be 
sometimes), travelling through the academic path, and coming out with 
greater mental flexibility and stamina. 
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I make it a point to use various different tools, both traditional and new, during the academic journey. Of course, 
some of the more traditional tools include challenging a student’s existing set of values, giving well-planned lectures, 
encouraging them to figure out the answer on their own (no matter how much you want to feed it to them), clarifying tough 
concepts with real-life examples and personal anecdotes, making course content relatable and fun, talking to them (not at 
them), or maybe just praising them sometimes, even if they didn’t get the right answer. But I also use newer tools to help 
keep students on track if they fall behind, or jump ahead if they choose to. For example, I have a website that includes 
active links to supplemental and complementary material, helpful videos, and lecture notes. These serve as a map that the 
students can access whenever they need it. 



Statement of Teaching Philosophy (Contd.)

The teaching tool that I think I use in a most unique fashion, however, is my presentations. Carefully crafted and 
meticulously planned, my slides give the feeling that they have an agency of their own. Choreographed exchanges between the 
slides, the students, and myself produce a sense of being immersed in an interactive movie. This is because my slides link to 
themselves, and if a student wants to explore a relevant question, we can easily follow that path and still be on track to the 
final destination. Of course, anyone can have a conversation that follows this pattern, but with the use of the most relevant 
images, news stories, empirical data, and pop culture references I can find, I create a vividness that is difficult to achieve 
without the medium in question and that one colleague described as a “sixteen-week choose-your-adventure movie.”

I do all this because I believe the key to teaching well is communication and one of the most effective methods of 
communicating is storytelling. A teacher must be in tune with the students, read body-language, ask the right questions, 
assess understanding, and when everyone (or nearly everyone) is onboard, then the journey can continue. If a detour must be 
taken, then so be it. A good teacher should know what the students are saying, even when they aren’t speaking. 

How do we ensure we reach the final destination? A teacher should pay attention to the students, just like the students 
pay attention to the teacher. Sometimes what the students are saying is that they are confused; the content, then, should be 
clarified. Sometimes what the students are saying is that they are uninterested; the content, then, should be reanimated, 
along with the students, because passion is contagious, as it brings sustained liveliness to the academic journey.
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Teaching Experience

Introduction to Symbolic Logic
The course is an introduction to categorical logic, 
truth-functional logic, and a brief glimpse into predicate 
logic, with an emphasis on the historical development and 
progression of Logic.
Skills emphasized: Development of study habits conducive 
to abstract linear reasoning; analysis of natural language; 
employing a wide range of strategies for assessing for 
validity, including natural deduction, truth-table analysis, 
and Venn diagrams.
Semesters taught: I regularly taught this course from 
August 2014 to June 2018, typically with full-enrollment, at 
El Camino College and Long Beach City College. 
Text used: Introduction to Logic, by Paul Herrick (1e). 
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Teaching Experience (Contd.)

Introduction to Philosophy
The course is designed with a major-questions approach. Students are introduced 
to the various branches of Philosophy, important philosophers in history, and 
important problems in Philosophy. There is a special focus on Metaphysics, Value 
Theory, and Epistemology, but aspects of Critical Theory, Philosophy of Religion, 
and Eastern Philosophy are also included; also included is an addendum on what it 
is to have a meaningful life. 
Skills emphasized: Development of study habits, eg detailed note-taking and 
active reading; employing a variety of comprehension methods, eg dialectic and 
short entries on a reading journal; instilling a desire to learn and broaden one’s 
own perspective.
Semesters taught: I regularly taught this course from August 2014 to June 2018, 
typically with full-enrollment, at El Camino College and Long Beach City College. 
Text used: This is a zero-cost course, using all open-source materials; please see 
https://www.rcgphi.com/introtophil/ for more information. 
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https://www.rcgphi.com/introtophil/


Teaching Experience (Contd.) Introduction to Philosophical Ethics
The course is designed to cover major ethical theories as well as 
attempt to apply them in real world scenarios. The course 
predominantly focuses on Kantianism and Utilitarianism, and their 
applications, but also includes other popular theories such as 
Virtue Ethics and Social Contract Theory. Also covered is the 
metaethical debate between moral realism and moral anti-realism, 
as well as contemporary empirical approaches to ethics. 
Skills emphasized: Juxtaposition of opposing theories; clear and 
descriptive writing (in order to elucidate the differences between 
different moral theories); identifying counterexamples; study 
habits, eg detailed note-taking and active reading; instilling a 
willingness to be tolerant of the views of others.
Semesters taught: I regularly taught this course from August 2014 
to June 2018, typically with full-enrollment, at El Camino College 
and Long Beach City College. 
Text used: This is a zero-cost course, using all open-source 
materials; please see https://www.rcgphi.com/introtoethics/ for 
more information. 5
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Teaching Experience (Contd.)

Introduction to Critical Thinking
The course is designed to focus on the development of critical reasoning and 
effective argumentation. Imbedded in this is an empirical analysis of the function 
of reason itself, emphasizing the pervasive force of confirmation bias. The course 
seeks to understand the best practices for genuine exploratory thought, as 
opposed to mere confirmatory thought. 
Skills emphasized: deductive and inductive reasoning; identifying fallacies; 
speaking/writing persuasively; critiquing the arguments of others as well as 
reflecting on one’s own views.
Semesters taught: I regularly taught this course from August 2014 to June 2018, 
typically with full-enrollment, at California State University (Los Angeles), El 
Camino College, and Long Beach City College. 
Text used: This is a zero-cost course, using all open-source materials; please see 
https://www.rcgphi.com/introduction-to-critical-thinking/ for more information. 
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Student Evaluations/Testimonials
My student evaluation data is reliably above division 
average, per the most recent available data at El 
Camino College. 
Selected comments from student evaluations:
“Lectures are clear and hold student interest, 
discussions allow class involvement, keeping an 
objective, unbiased opinion of subject matter when 
teaching.”
“He’s very good at directing the class discussion and 
making an environment that allows you to express your 
thoughts w/o being judged harshly by your peers.”
“Very caring and very motivating. He knows his subject 
and what he’s talking about.”
“El Camino needs more staff like him around! This class 
is really enjoyable!! Doesn’t even feel like the early 
morning when I’m in here.”
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Student Evaluations/Testimonials (Contd.) “Professor Garcia is always so passionate about what he teaches 
daily and us as his students can tell.”

“He is great at relating what he teaches with the real world. I like his 
fascination with history too.”

“Regularly checks his email and replies in a timely manner. Goes 
above and beyond to help/explain what is being taught when student 

is having a difficult time.”
“The fact that you are highly engaged and enthusiastic about the 
course makes me enthusiastic as well. Slight sense of humor also 

helps :)”
“Techniques that I find to be effective are how he has the class 

participate during the lectures and how open he is in hearing 
students opinions.”

“Overall you can see how the instructor has interest in what he is 
teaching, making learning experiences enjoyable.”

“Improvement needed not!”
8

Clockwise from the top: (1) Me, 
displaying a poster made by 
students for a debate at El 
Camino College, Torrance, CA. Many refer to me by my initials: RCG; (2) Kirby 
Hales and some other students choosing to name their group “Team Garcia” 
(in absentia) during a logic game (also at El Camino); (3) A close-up of (2).



Student Evaluations/Testimonials (Contd.)

University of Georgia: 
“I really don't recall over the span of my many decades of immersion 
in academia having a standout teacher who really helped me along my 
path.  That now has changed.  You really ran an excellent discussion 
section and made the material seem much more approachable.”

~John Rainey, 
Intro to Symbolic Logic (Fall 2018), 

“Your personality combined with your effective teaching made [class] 
sessions extremely enjoyable and helpful. Thank you for being 
relatable and for your willingness to help all of your students.”

~Lindsay Thomas,
Intro to Symbolic Logic (Fall 2018)

“You made this material so much easier to understand and I'm really 
grateful I was able to take it with you.”

~Nicolette Molloy,
Intro to Symbolic Logic (Fall 2018) 9

Office hours at University of Georgia. 



Sample Teaching Material

Displayed here is part of the short answer portion of Test 1 of my introductory philosophy course. Once the student has 
completed the multiple choice portion, the student moves on to elaborate on the concepts he/she was just tested on. 
Challenging the students to be able to express difficult concepts in their own words, I believe, is the most far-reaching 
positive impact that Philosophy courses have on undergraduates. Precision in language and thought is not an easy skill to 
develop, but through repeated iterations of the task, from in-class discussions, to identifying the right answer on a multiple 
choice test, and finally to writing it down for oneself, it can be attained by our students. 
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Introduction to Philosophy                              Name:____________

Test 1 

1. What is the intuitive difference between a deductive 

argument and an inductive argument?

2. What does it mean for a deductive argument to be valid? 

sound?

3. What is epistemology?

4. Summarize the Regress Argument. 

5. What is pragmatism? What is the problem with this view? 

Explain.

Although I use a variety of 
low-stakes activities (like 
in-class discussions, group 
activities/competitions, short 
reflection assignments, etc.), my 
preferred method of assessment 
is testing that is a combination 
of multiple choice and short 
answer questions. 



Sample Teaching Material (Contd.)

Is it enough, though, that a computer can fool a judge into thinking that it’s human to call that computer intelligent? How easy 
is it to fool a human anyway? In this in-class activity, we try to find out by playing the game which inspired Turing’s 
hypothetical scenario: The Imitation Game. We break up in 5-6 groups and each group writes up a question to ask a pair of 
volunteers (one male, one female) where one has been instructed to lie and pretend to be the other. Communicating through 
computer text displayed on the screen, it’s not long before students realize that it’s very difficult to figure out who’s who.
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As an example of one of my most 
popular in-class activities, here is The 
Imitation Game. Whenever possible in 
Philosophy, we should try to bring 
abstract arguments to their most 
tactile form. Luckily, when discussing 
Philosophy of Mind, we can actually 
participate in one of the main 
arguments for the capacity of 
machines to think. This is none other 
than the Turing Test. 



Sample Student Work

Displayed here, with permission, is a student’s test from my 
Symbolic Logic course. I take Logic very seriously, and believe 
that said subdiscipline is central to students’ philosophical 
education. Even if students are not Philosophy majors, however, 
since Logic was essential to the development of computer 
programming languages, since it shares the rigor of 
mathematics, and since it is a most valuable tool in the analysis 
of language, this course ought to be taken seriously by all. And it 
is by making these connections to mathematics, computer 
science, and language that I help the students realize the gravity 
of the discipline.  

The student here had no prior training in Logic. Moreover, the 
problem on display is a challenging theorem. Nevertheless, he 
did spectacular work in my course and in this, the final exam. 
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Diversity Statement

I strongly believe in sensitivity to, and understanding of, the diverse academic, socioeconomic, cultural, disability, gender identity, 
sexual orientation and ethnic backgrounds of community college students. Moreover, I make a great effort in being proactive 
about diversity in all its forms, including:
Diverse Academic Backgrounds

With regards to diversity in scholastic readiness, I have experience with students that are at various stages of their 
academic journey: junior high, community college, and 4-year university. In each of these, you find that the most common 
hindrance to a student’s academic readiness is study habits. For that reason, I find that the best way to alleviate any 
discrepancies in the study habits of the students in a given class is to focus on the relevant skills that will allow them to excel in 
the class, as well as the skills that will transcend their usefulness to not just my class, but to other aspects of academia and life 
in general. To this end, I focus on study habits as a whole, but namely three: careful note-taking, vocabulary development, and 
self-critique. 
Diverse Academic Interests

Relatedly, I also recognize that not all students in my classroom are majoring in Philosophy. As such, I research any 
relevant disciplines that might add to our understanding of a given philosophical problem, so as to engage those students with a 
non-philosophy background. 13



Diversity Statement (Contd.)

Socioeconomic Diversity
This is one of the aspects of student life that I am the most sensitive to. When I was a tutor, I 

worked exclusively in low-income areas. Often times there would be two or three families living in one 
house. Students did not have a place to study, they did not have additional learning resources. The 
students needed help; the parents didn’t know how to help their children. Learning from this 
experience, I can both relate and advise students from a low SES. I also have made all but one of my 
courses “zero-cost courses” providing all the relevant reading material and assignments online. (You 
may visit my website at rcgphi.com.) 
Cultural Diversity

I believe in being sensitive to and celebratory of cultural diversity. I always seek to make sure 
that no one feels excluded, and to invite the students to enrich classroom discussion with any 
culture-specific anecdotes that they feel comfortable sharing. The key, of course, is to manage the 
conversation well, ensure that all students have their views respected, and draw boundaries of 
permissibility. 
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Diversity Statement (Contd.)

Students with Disabilities
Students that are faced with learning disabilities have an exceptional challenge. In my experience, I have kept in mind a 

few guidelines: be flexible in assignments, provide additional resources for comprehension, have different methods of 
presentation prepared, be patient, be kind, be sensitive. Following these, I hope to make the learning experience of those with 
disabilities as rich as for any other non-disabled student. And of course, I look forward to continuing to learn about how to teach 
students with disabilities. 
Gender Identity and Sexual Orientation

Demonstrating sensitivity in these domains, I believe, is easy enough: be respectful.  It is all largely a matter of 
communication. First and foremost, do not enforce gender stereotypes. If a student prefers a particular gendered pronoun, take 
special note so as to not compound the burdens of a particularly vulnerable group. If possible, eliminate gendered pronouns in 
classroom examples. And, of course, deal with homophobic comments made during class swiftly. I might add that this has never 
happened in my classroom, which could be a sign that the environment that has been fostered evidently does not allow for such 
callousness.
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Professional Activities and Awards

Speaker, El Camino College’s Great Debate series, “A Conversation on God, 
Morality, and Evolution,” Spring 2018
Received the Honors Transfer Program Award of Excellence (awarded to 
professors nominated by honor students who consider them to be one of the 
best and/or most influential professors on campus), El Camino College, 2016
Workshop on course web enhancement, FLEX Day, Long Beach City College, 
2015
Workshop on mitigating white privilege in the classroom, FLEX Day, Long 
Beach City College, 2014
American Philosophical Association- active since 2014
What’s Done in the Dark Must Come to Light: Imagining an End to Gendered 
Violence, CSULA, March 2013– presented a paper entitled “Institutionalized 
Indirect Gendered Violence” (2013).
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